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The purpose of this project was to design and
develop an inservice trainers/ manual to guide the
delivery of a teacher training session on student
motivation theory and practical classroom application
techniques for K-12 teachers in the West Valley School
District, Yakima, WA.

To accomplish this purpose,

research and literature on student motivation, staff
development and primarily the works of Dr. Madeline
Hunter and Dr. William Glasser, in relation to student
motivation, were reviewed.

The manual was developed to

become a part of the program of effective teaching
strategies which positively affect student achievement
currently offered ln the district.
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CHAPTER I
Background of the Study

Introduction
"Teachers and administrators constantly
lament that students are not motivated, but
what they are actually saying ls that they
do not know how to persuade students to work"
(Glasser, 1990, p. 39) .
As

illustrated by Dr. Wil 11am Glasser in the

statement above, typically teachers come to class with
a great deal of content knowledge and basic teaching
skills on how to impart that knowledge; but frequently
they find students who are unwilling to try to learn or
who even care about learning.

Newman (1988,1989) has

contended this poor attitude on the students/ part
usually begins as they reach intermediate grades and
increases as they move on to middle and high school.
Glasser (1990) has further explained that most
teachers who find themselves in this sort of situation
resort to coercion in an attempt to glean cooperation
from students toward their work.

When this strategy

fails, and it usually does in the long-term, many
frustrated teachers lacking understanding of motivation

1
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theory resort to flunking students and/or lowering
their standards.

Purpose of the study
The purpose of this study was to design and
develop a teacher inservice trainers~ manual to guide
the delivery of a teacher training session on student
motivation theory and practical classroom application
techniques for K-12 teachers in the West Valley School
District, Yakima, WA.
The training manual produced as a result of this
study was developed to comprise one session of a staff
development program of effective teaching strategies
currently offered In the West Valley School District.
It was created to provide a West Valley School District
staff development trainer with research and workshop
materials needed to instruct teachers on how to
motivate students to produce quality work in the
classroom.
Finally, the study was designed to provide
teachers with a viable alternative to the use of
coercion. flunking students, lowering standards, or any
other Ill-advised, ineffective measure(s) frustrated
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teachers may employ when they lack the skills to deal
effectively with the problem of unmotivated students.

Slanlflcance of the study
As drop-out rates rise, the at-risk student
population grows, and SAT scores decline, educational
institutions, theorists, researchers, legislators,
corporations and the public seek to find out why, and
what can be done to decelerate these trends.
Therefore, education is in an era of reform (Klein,
1991).
Research reviewed showed that among the many
changes taking place in schools as a result of
restructuring was an increased emphasis on site-based
staff development for teachers.

In an effort to

positively affect student achievement, the implication
in research was that students will show significant
gains in learning that might not otherwise take place
through appropriate application of tested models and
systematic lnservlce training (Orlich, 1988).
Choosing motivation as a topic for staff training
would be an appropriate choice as motivation has proven
to be a "highly consistent positive correlate of
achievement [and ls considered a] necessary condition
for learning" (Wlodkowski, 1982, p. 6).

There are
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numerous theories of motivation, but few attempts to
organize and simplify all the research knowledge for
teachers.

"Teachers have received very few suggestions

as to how to cohesively and consistently employ in
their dally teaching the most useful and practical
elements of the large array of often conflicting
Information" CWlodkowski, 1982, p. 4) about motivation.

Llmltatlons of the study
This project was designed to provide K-12 teachers
in the West Valley School District with student
motivation theory and practical classroom application
techniques.

The staff development training manual has

been based primarily on the works of Dr. Madeline
Hunter and Dr. William Glasser in regard to student
motivation.

Pef1n1t1on of Teems
Significant terms used in the context of this
study have been defined as follows:
1.

Motivation:

A process that can arouse and

instigate behavior and give direction and purpose to
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lt.

It ls a process that can continue to al low

behavior to persist and lead to choosing or preferring
a particular behavior (Wlodkowski, 1982).
"A state of motivation exists when student
engagement in a particular activity ls guided by the
intention of acquiring the knowledge or mastering the
skill lhat the activity ls designed to teach" (Brophy,
1987. p. 98).

2.

Staff

Deve!opment:

A basic component in the

continuing preparation of teachers as they extend their
professional, technical knowledge.

It has also been

referred to as lnservice training or education,
professional growth, continuing education and
on-the-job-training.
3.

Trainee Manual:

The pages of material in Chapter 4

to be used by the staff development trainer when
conducting sessions on student motivation and classroom
application techniques.

It has also been referred to

as a packet, or teaching materials.
4.

Tcainec<s>:

The person(s) responsible for

conducting the session(s) for teachers on student
motivation and classroom application techniques.
he, or they have also been referred to as a staff
developer<s).

She,

CHAPTER 2
Review of Literature

Introduction of Related Research
The review of research and literature summarized
in Chapter 2 has been organized to address:
1.

Characteristics of effective staff development
programs; and how such programs contribute to
change and effect student achievement.

2.

Themes in student motivation

3.

The work of Dr. Madeline Hunter in regard to
student motivation

4.

The work of Dr. William Glasser in regard to
student motivation

5.

Summary

Data current primarily within the past five years
were identified through an Educational Resources

Information Centers <ERIC) computer search.

A hand

search of various other sources was also conducted.
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Chacacterlsttcs of Effective staff Development
Programs; and How Such Programs Contribute to Lasting
Change and Affect student Achievement
While an important reason for staff
development ls to benefit the personnel
themselves, organizations invest in
comprehensive programs to develop the
skll ls and knowledge of their personnel
to enable that organization to reach
its objectives. In the case of education
there are two interrelated broad goals.
The first ls to enable the students to
learn the information, skll ls, concepts,
and values that comprise the curriculum.
The second is to increase the students/
ability to learn in the future <Joyce
and Showers, 1988, p. 3).
It has been Glasser/s (1990) contention that
teachers have faced many frustrating problems dally in
their attempts to instruct students.

One major

obstacle has been the students who are unmotivated, or
lack the desire to participate in achieving quality
work ln the classroom.

These students have also

usually been the dlsruptors and recipients of low
grades.

If a district desired to reach such goals as

to enable teachers to work with students in a more
effective manner, improve students 1 test scores, and
create a school where students/ needs were met and they
found lt a satisfying place to be, research supports
that providing staff development for teachers on

8

motivation would be one extremely viable avenue for
such goal attainment.
One predominating theme addressed consistently in
the literature was that an effective staff development
program must have been in place as an integral part of
achieving school objectives and goals, and instituting
lasting change.

For example, in A Handbook for Staff

Development, Nicholson's (1976) monograph on inservice
education states

11

observable changes take place [in a

school] when [professional growth] activities are part
of a continuous program 11 (cited in Orlich, 1988).
Effective Schoollng Practices <1990) stated
"ongoing professional development and collegial
learning activities" (p. 20) have been a characteristic
and practice of an effective school.

Fol low-up

activities that may have included peer observation,
coaching and feedback, and participant discussion were
provided in an effective program to ensure the newly
acquired knowledge and skills were applied.
Further characteristics of effective staff
development programs included scheduling activities
"that dld not compete with other professional
obi igations 11 <Ori ich, 1988, p. 20), yet provided
adequate time which may have been made available during
the regular work day.

Successful programs of staff

9

development also al lowed school staffs input and

11

major

responsibility for planning and implementing 11 (Sparks,
1983, p. 66) inservice programs.
A second major focus of the literature reviewed on

staff development was that of the impact effective
inservice programs have on student achievement.
Effective professional growth programs allowed
participants to review research and choose

11

approaches

that were effective in promoting improvement in student
performance 11 CNWRL, 1990, p. 20).
In their book, Student Achievement Through Staff
DeveJopment, Joyce and Showers <1988) implied that
significant gains in student learning that might
otherwise not take place could be achieved through
appropriate systematic inservice training and
application of tested models (cited In Orlich, 1988).
There existed numerous other studies which provided
evidence that inservice training could be translated
into positive achievement scores.

For example,

Williams' (1978) study found that "teachers with more
metric lnservice training had students who scored
higher on a metric achievement tests than teachers with
less metric inservice training 11 (cited in Orlich,
1988).
Research substantiated strong I lnks between teacher
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actions and behaviors, and student outcomes (Sparks,
1983).

Living in an information age such as we do, it

ls only logical that districts provide teachers
opportunities to increase their knowledge of effective
theories regarding student learning and motivation, and
techniques for applying practices proven to increase
student achievement in the classroom.

Training beyond

original preservice education is a must also to help
end teacher isolation and frustration, and possesses
strong potential impact on positive student outcomes
and the change process within the school <Orlich,
1988).

Themes in student Motivation
As the literature on student motivation to learn
was reviewed, several common themes emerged from the
readings.

The first theme was that motivation to learn

can;t be taught directly like a concept or skill, but
it can be developed in children by teachers who
systematically use certain strategies <Brophy, 1987).
In Hunter;s (1967) words, ~no one can make a child
learn.

At best, circumstances in the environment can

be arranged so a child will be encouraged to do
something that will result in his learning 11 (p. 1).
Therefore, in order to increase the chances a student

11

will become motivated to learn, it fol lows that
teachers need to acquire and use consistently in their
classroom the strategies that would promote motivation.
A second theme regarding motivation that emerged
from the literature was best stated as Feathers/ (1982)
expectancy x value theory.

It posited that "the effort

people wil 1 expend on a task has been a product of: (1)
the degree to which they expected to be able to perform
the task successfully lf they applied themselves; and
(2) the degree to which they valued participation in
the task itself or the benefits or rewards that
successful task completion would bring to them" (cited
in Brophy, 1987, p. 41).

The assumption with this

theory was that no effort would be expended in a task
if either factor was missing entirely, no matter how
much of one factor may have been present. So, it
fol lows that teachers must learn to help students to
appreciate the value of academic activities and ensure
they can be successful on these activities with
appllcatlon of reasonable effort.
The final common theme that emerged was the
strategies teachers needed to employ consistently to
increase the chances of student motivation.

Although

specific terminology varied, the major strategies were
as follows:

(a) The classroom should be seen by
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students as a supportive environment that is well
managed, enhances learning, and encourages risk-taking
without fear. (b) Tasks should be set at the
appropriate level of difficulty and not only should
higher cognitive level objectives and divergent
questions be present, but remedial socialization should
be available as well, so all students can meet with
success.

<c) Meaningful learning objectives should be

stated and taught, and special care should be taken to
establish relevancy and value for students.

(d) The

teacher should model enthusiasm for learning and help
students establish linkages between their effort and
the outcome. (e) Many different grouping configurations
should be employed to allow student interaction,
decision making, active participation. cooperation and
immediate feedback.

(f) Approaches to learning

activities should include novelty, variety, curiosity,
fantasy, and conflict.

(g) Goal setting, performance

appraisal, self-reinforcement and metacognition should
be skills taught <Brophy, 1987; Glasser,1986
Grossnickle, 1986; Hunter, 1967
Porter

&

&

&

1990;

1976; NWRL, 1990;

Brophy, 1988; Sparks, 1983).
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The Wack of De. Madeline Hunter
tn Regard to student Mottyatlon
During the ERIC search numerous articles were
discovered by and about Hunter/s methods of instruction
for teachers.

Critics attempted to lambaste her

teaching model from two perspectives: (a) it was not
research based, and (b) it did not help improve student
achievement.

However, to each accusation Hunter

herself, or a well-known, highly skilled staff
developer, administrator, or practitioner, refuted
these claims.

For example, in response to Gibboney/s

(1987a) critique Hunter (1985) countered that "every
proposition of this model was derived from research in
human learning.

Any beginning psychology text

identifies the research basis for most of the
propositions . . . [and]

11

major research studies (such

as BTES and Effective Schools, The Napa County NIE
project) plus dissertations, have corroborated the
propositions of this model
( 1987) retorted,

11

11

(p. 59). Also, Hunter

Project Linkage showed students

doubled, and in some cases quadrupled, their previous
learning gains 11 (p. 51).
The researcher/s experience with the model as a
recipient of model training for over 5 years with
clinical supervision, as an instructor and clinical
supervisor of the model, as a staff developer for 4
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years. and as a teacher using the model consistently
for the last 14 years, has provided her with first-hand
knowledge of the strength of this model in actual
classroom application and student success with content.
Furthermore, in reviewing literature on student
motivation from numerous sources other then Hunter for
the purposes of this project study, the congruence of
the model to contemporary research was recognized.
Barak Rosenshines/s work, for example, "supported the
model as an effort to synthesize all of the
research-based /blts and pieces/ into a cognitive,
decision-making model of teaching rather than have them
remain as isolated and disjointed fragments" (cited in
Hunter, 1987, p. 51).
Finally, in articles describing Hunter-based staff
development projects that attempted to detract from the
model/s effectiveness when student achievement levels
were not as dramatically affected as anticipated, lt
was found that factors such as misunderstanding of the
model, misuse of the model, lack of follow-up, lack of
peer coaching, student mobility during the study and
non-routinized model teaching, etc., were at fault, Il.Qi
the model itself and the way Hunter encouraged it to be
implemented <Anderson, 1987; Brandt, 1985; Hunter, 1985

& 1987; Robbins & Wolfe, 1987; Stal 1 lngs, 1987).
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Attempts to implement any instructional program without
fol lowing the tenets of effective staff development
would weaken expected results.
Hence, in response to critics or detractors of the
Hunter model and as justification for its use in this
project study to augment student motivation, the reply
would be that lt

~

research-based a n d ~ positively

affect student achievement when understood and used
appropriately as part of an effective staff development
program.
In addition, Freer and Dawson (1987) stated in
their article,

11

The Pudding's the Proof" that so many

differently placed practitioners believed in the model
because (a) it was clear and provided a template for
thinking about the process of teaching and lesson
preparation; Cb) the model's basics could be learned
quickly and applied almost immediately in teaching
kindergartners through adults; (c) it promoted a common
vocabulary to help teachers converse about the teaching
process for the benefit of students.

Specifically in

relation to student motivation, the Hunter model also
concurred and instructed on each of the common themes
and strategies identified earlier in this Chapter.
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The Work of Dr, w1111am Glasser

in Regard to student Motivation
Glasser/s theories of how to use Control Theory in
the practice of Reality Therapy, in the classroom and
finally in the creation of a "Quality School" were
relatively new ideas in the area of restructuring
education.

Therefore, there was not an abundance of

literature to pronounce its effectiveness; however, the
existing literature reviewed shared most promising
effects.
Notable was the use of Control Theory/Reality
Therapy in concert with the Mastery Learning based
instruction In the Johnson City School District in New
York.

Johnson City schools have received much

notoriety recently as a model of Outcomes-Based
Education where standards and achievement have been
raised <Vickery, 1988).

Administration, staff, and,

most recently, students have been trained in
application of these theories to Increase success in
dealing with problems of motivation in this
restructuring attempt <Glasser, 1990).
Creative solutions to motivation and discipline
problems have also been found through the use of
Control Theory as a framework at Apollo High School ln
Simi Valley, California.

Glasser himself meets with
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staff on a regular basis to provide fol low-up support
for their efforts with students.

Evidence of their

success ln application of the theories was an increase
in the number of graduates and student attendance, for
example (Greene

&

Uroff, 1989>.

Glasser devoted an entire chapter ln his book,~

Quality School to Control Theory and motivation.

The

theories he described and suggestions for application
concur with Hunter/s model and also with the common
themes and strategies concerning student motivation
presented earlier in this Chapter.

Summary
The research and literature summarized in Chapter
2 supported the fol lowing themes:
1.

Delivery of instruction to teachers through a
carefully planned and implemented program of
staff development which possesses the
characteristics of effectiveness identified,
has proven to positively affect student
achievement and bring about lasting change in
schools/ restructuring efforts.
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2.

<a>

Motivation can be developed in students
by teachers who have been properly
inserviced.

(b)

Students will expend effort on tasks if
the teacher has taken care to structure
them so that they are successful and
see the value in participating.

(c)

Strategies do exist that teachers can
learn to apply to increase student
motivation.

3.

The Hunter Model of Instruction does
augment student motivation to achieve when
appropriately implemented and is congruent
with the common themes of motivation
Identified.

4.

The work of Dr. Glasser has been effective in
dealing wlth the problem of student mot1vatlon
and ls congruent with the common themes of
motivation identified and the Hunter Model.

CHAPTER 3

Procedures of the Study

The purpose of this project was to design and
develop an inservice trainers/ manual to guide the
delivery of a teacher training session on student
motivation theory and practical classroom application
techniques.

This training manual was designed to

comprise one session of a staff development program on
effective teaching strategies for K-12 teachers
currently offered in the West Valley School District,

)

Yakima, WA.
Chapter 3 contains background information
describing:
1.

Background of the current district staff
development program ln the West Valley
School District.

2.

Need for the study.

3.

Development of support for the study.

4.

Procedures of the study.

6.

Planned implementation of the study.

6.

Summary

19
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Background of the Current staff Development Program
in the West Valley School District
"Achieving Conscious Competence to Enhance
Learning" CACCEL> is the title of the current district
staff development offering on effective teaching
strategies in the West Valley School District.

There

are various other classes offered to staff throughout
the year, as with most other districts, but ACCEL ls
unique to West Valley.
ACCEL has been in existence since 1988 and at this
time plans are for it to continue.
)

There ls an

advanced course of ACCEL currently under planning.

It

was developed three years ago by the researcher and
another teacher, Evelyn Slater, who at that time was a
district teacher.

Its development was directed by the

district/s Staff Development Council and Administrative
Council who decided West Valley needed to adapt the
content of the previously current offering "Components
of Effective Learning" CCOEL> to more appropriately flt
solely the needs and perceived desires of staff within
the district.

COEL had been offered through the

Mid-Valley Staff Development Cooperative In association
with Educational Service District 105.

Sally
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Lorenz-Reeves was both the developer and instructor.
She also assisted with ACCEL in various ways.
ACCEL possesses the characteristics of an
effective staff development program as described in
Chapter 2.

Therefore, it is not a static class, but

changes as needs arise, based on surveys of staff,
participants/ evaluations, input from the district
Staff Development and Administrative Councils, and on
research as information regarding teaching and learning
becomes available.
The researcher has been an instructor and
developer for the course since its inception and was
sole instructor/developer in the 1990-91 school year.
The course relies heavily on the Hunter Model of
Instruction, Instructional Theory Into Practice, <ITIP)
but ls not llmlted to it.

ACCEL also contains other

elements such as Time On Task research, Questioning
Strategies, and Gender Expectations and Student
Achievement to name a few.

It relies on a Peer

Coaching component to ensure application in the
classroom of skills presented at each session.

Need £or the study
The Staff Development Council and Administrative
Council, in addition to the district assistant
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superintendent in charge of curriculum, met to evaluate
the ACCEL program, as they do yearly, and to decide
what additions or deletions to the program should occur
based on the information gathered.

How to motivate

students to perform quality work was a topic that
continually scored high ao
development needs surveys.
also h!ghly scored the

11

d

need on district staff
Participant evaluations

pieces 11 of motivation theory

already a part of the existing ACCEL program.
Concurrently, members of the Councils felt and
expressed that the lack of understanding of motivation
theory and lack of knowledge of current research on

)

practical application techniques to augment student
motivation may be the reason for, or at least related
to, other classroom frustrations teachers had
expressed.
In addition, the researcher had seen a continual
concern and frustration among teachers about students/
lack of motivation toward academ!c tasks during her 18
years as a classroom teacher and 4 years as a staff
developer.

The researcher was able to share this

information as a member of the Staff Development
Council.
F!nally, research reviewed showed that the
problems teachers experience in regard to student
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motivation "have been largely neglected by the
education reform movement 11 (Newman, 1988, 1989 p. 34).
Also, research indicated that "parents and educators
strongly advocate that classroom teachers should be
knowledgeable about motivation.

And most teachers

whatever their theoretical or phllosophlcal background,
accept the premise that learning cannot occur with out
it.

Yet, h.s:lli [underline added) to facilitate student

motivation is a common problem 11 (Wlodkowski, 1982, p.
2).

Development of Support foe the study
After council meetings, the researcher then
examined the existing ACCEL course and found that
although parts of motivation theory were present and
some classroom application techniques of these parts
were taught, ACCEL did not thoroughly attend to this
topic.
Subsequently, the writer brought the idea of
developing a session on student motivation to the Staff
Development Council and an Administrative Council
representative (the district curriculum coordinator).
Due to the positive response to student motivation as a
possible topic to be included in the ACCEL course on
staff surveys, participant evaluations, discussion of
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the research reviewed on student motivation and
achievement, and Administrative Council/sand Staff
Development Council/s experience with teachers/
frustrations thought to be caused in large part by lack
of current knowledge of motivation theory and
experience with practical classroom application
techniques, the writer was directed to begin the study,
and develop a session on student motivation for
inclusion in ACCEL.

Procedures of the study

)

To update the ACCEL course as directed and to help
end teachers/ frustrations and provide them wlth skills
ln the area of student motivation, the study was begun.
An ERIC search was conducted to review existing
literature on student motivation.

Literally thousands

of articles were available, so it was obvious the
project study/s scope needed to be narrowed.

The

Hunter model was chosen because of lts durability ln
education over the last 20 years or more, its ease of
understanding, its practical application in the
classroom, its research base and because it was the
base component ln the existing ACCEL program of staff
development.

Dr. Glasser/s theories and ideas

regarding restructuring are relatively new, yet were
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discovered to be founded in research-based theories of
human behaviors and needs.

The two doctors' theories

and works were found to be congruent, challenging to
combine, concurrent with the literature reviewed on
motivation and more than satisfactory to meet the needs
and purposes of the project study.
Entire books on student motivation, staff
development, Dr. Hunter's and Dr. Glasser's works,
regional publications, journal articles, pamphlets,
tapes, and a film and research report were then
thoroughly examined.

The absorption of this material

combined with personal experience in classroom

}

teaching, inservice training for teachers, and
development of teacher trainer packets previously,
helped to produce Solving

the Mysteries of Student

Motivation a staff development trainer's manual to
guide the delivery of teacher training sessions on
student motivation and practical classroom application
techniques.

Planned Implementation of the study
The completed packet will be presented to the
district curriculum coordinator and approval sought.
After approval ls given, lt wll l be incorporated into
the existing ACCEL program.

It wl 11 then be evaluated
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by the participants, the trainer, and administrators
who attend the session.

Recommendations for change, if

any, ·will be considered and Incorporated If necessary.

Summary
"Great teachers do not spark student interest by
accident.

They do it by design" (Cross, 1991, p. 7).

Effective research-based strategies West Valley School
District teachers can learn to apply with students to
increase their motivation

.dQ.

exist.

The results of the

procedures described in this Chapter will serve as such
a strategic tool.
District teachers armed with the student
motivation theory and practical classroom application
techniques may create better classrooms where students
are no longer bored, meet with success constantly, and
exert effort toward achieving quality work, thus
increasing their achievement.

And subsequently in

return, Instructors wil I be lowering their frustration
levels thus making the job of teaching that much more
needs-satisfying for themselves as wel I.

CHAPTER 4
The ProJect

Chapter 4 contains the inservice trainers; manual
to guide the delivery of a teacher training session on
student motivation theory and practical classroom
application techniques for K-12 staff in the West
Valley School District, Yakima, WA.
The trainer<s> using this manual would need to be
well-informed and very knowledgeable of all ACCEL
course content and, in particular, the books of Dr.
Madeline Hunter and Dr. William Glasser for presenting
this session.
Participants attending a session using this manual
would need to have been members of the ACCEL I & II
class from the beginning and it would be assumed they
had read selected parts of, or the entire books

Master

Teaching <1987> and/or Motivation <1988> by Dr. Hunter,
and selected parts of, or the entire books

The Quality School <1990> and/or Control Theory in the
Classroom <1986) by Dr. Glasser.
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The Chapter has been organized to provide dual
copies of the packet.

The first copy ls for the

trainer, complete with presentation notes and answers.
These pages are marked with a /T/ fol lowing each
number.

The second copy ls for the participant.

He/she should fill in the blanks and take appropriate
notes in the spaces provided as the presentation
ensues.

These pages are marked with a /p/ following

each number.

The tralner(s) should make an overhead

transparency of each participant page to use during the
presentation.
Organization of the Chapter has included the
following essential components for such an lnservice on
student motivation:

)

1.

ObJectlves

2.

Sett

3.

Motivation Theory

4.

Extrinsic Motivation Variables

5.

Intrinsic Motivation

6.

Examples of the Variables of Motivation

7.

Motivation Worksheet
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8.

Closur-e

9.

Peer- Obser-vatlon/Dlscusslon Log

10.

Session Evaluation

ACCEL l & 2
SOLVING THE
MYSTERIES

OF

STUDENT
MOTIVATION

Please note: Clip art was redacted from this page due to copyright concerns.

ACCEL I & II
Trainers' Manual on Student Motivation
for K-1 2 Teachers

West Valley School District, Yakima, WA
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OBJECTIVES
[Nole to Trainer(s): Stale objectives of session to participants.]

Participants will be able to ...
1) list, define, identify, explain and give examples of the six
variables of Motivation.
2) list, define and explain the Five Basic Needs and give

examples of ways to help students fulfill these needs with
classroom content and /or activities.
3) demonstrate the abi 1it y in their c1assrooms to app 1y the
variables of Motivation with attention to satisfying students·
needs.
4) apply observation, analysis and questioning skills in peer
cocchi ng observations.
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OBJECTIVES
Participants will be able to ...
1) 1i st, define, identify, exp 1ai n and give ex amp 1es of the six
variables of Motivation.
2) list, define and explain the Five Basic Needs and give
examples of ways to help students fulfill these needs with
classroom content and /or activities.
3) demonstrate the ability in their classrooms to apply the
variables of Motivation with attention to satisfying students'
needs.
4) apply observation, analysis and questioning skills in peer
coaching observ2:1tions.
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)

SETT: MOTi VA Tl ON

[Note to Trainer(s): Allow participants at least 5
minutes to respond individually to these questions.
Then call for and record participant responses on
the overhead transparency. 1

1. What motivates your students to learn?

2. What do you do to help motivate them?

2-T

SETT: MOTi VA TION

1. What motivates your students to learn?

2. What do you do to help motivate them?

)
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MOTIVATION THEORY
Motivetion= 1s a state of

need or desire
satlsf,v

student to do something that will

that activates the
that need or desire.

All of our lives, we attempt to satisfy one or more of our
FI VE BASIC NEEDS:
Survival

Love (frie.ndsnio.

Power

Freedom

Belonging)

Fun

[Trainer(s): Discuss the needs. If you want students to be motivated and perform quality work,
what you ask them to do must be needs satisfying. Belonging and Power are the hardest needs
to satisfy. Concentrate on these. l

)

Motivation= Is the student's
most important factors In

intent to learn

successful

and is one of the
accomplishment.

Motivation= is learned, and what Is learned can be _ _t...
&-YJi......
r/zt.__
Some factors affecting Motivation are

be,vondtfle teacner's control

.

[Trainer(s) Notes: Examples.. students' parents, previous teachers, what they had for breakfast, if
their team won or lost; you can't change the past, but you can increase motivation by concentrating on
the present and those factors that affect motivation which you as teacher can manipulate. I

Teachers cannot "motivate a learner", but they can arrange conditions
that will increase the probability of the motivation to learn becoming

stronger
[Trainer(s) Noles: As teachers we need to become knowledgeable and skilled in the use of professional
techniques which have a high potential for Increasing a student's motivation or intent to learn.I
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MOTIVATION THEORY
Motivation= is a state of _ _ _ _ _ _ _ that activates the
student to do something that wi 11

that need or desire.

All of our lives, we attempt to satisfy one or more of our
Fl VE BASIC NEEDS:

Survival

Power
Fun

Motivation= 1s the student's _ _ _ _ _ _ _ and 1s one of the
most Important factors in

accomplishment.

Motivation= is learned, and what 1s learned can be _ _ _ _ __..
Some factors affecting Mot1vat1on are _ _ _ _ _ _ _ _ _ __.
Teachers cannot "motivate a learner", but they can _ _ _ _ _ __
that will Increase the probab11ity of the motivation to learn becoming
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Five Factors Teachers Control Which Have a
Powerful
Effect on Motivation:
Extrinsic Motivntion = when a student makes an effort to learn in
order to
gain somet/Jing else
such as status, approval, grades,
to get It over with, or to avoid unpleasant consequences.
[Note to Trainer(s): Refer participants to the examples on p, 10. Direct them to fill in two more
examples in the spaces provided and answer the ·needs" question. Share answers with lhe large group.
Fill In the transparency.]

Exlri nsi c Motivation Vari ab Ies:
1)

e..,. ,~,_qe. . . ol
. . . . . .B...,_e......,s-u.....,tt~s'---____= the amount,

_ _,L..,1.Knu.:oL.lw.""""~.....

specificity and _ _........im
......m.&. 1.....
-'ed!.
. . . ~......«-;.....v_ _ _of the
feedback students receive about their performance.
-What am I doing well? What needs to be Improved? What
do I do to improve it? There is reasonable probability
that I can improve it?
-Teach them what
quality
work is, and ask them for
their input on what qual lty work ls/looks llke.

__L.15
. . . . .o.-"EN
....._ _, Be a facllltator.

4-T

Five Factors Teachers Contro1 Which Have a
Powerful
Effect on Motivation:
Extrinsic Motivntion = when a student makes an effort to learn in
order to
such as status, approval, grades,
to get 1t over with, or to avoid unpleasant consequences.

Extrinsic Motivation Variables:
1)

______ _ _______ = the amount,
specificity and _ _ _ _ _ __ _of the
feedback students receive about their performance.
-What am I doing well? What needs to be improved? What
do I do to improve it? There 1s reasonable probab111ty
that I can improve it?
-Teach them what
work 1s, and ask them for
their input on what qual1ty work ls/looks like.
_ __ __,· Be a facilitator.
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Knowledge of Results Cont.

-Provide them ample

time to produce quality work.

-Teach them to
Inspect and evaluate
own work for quality and allow them to do it.

their

-Emphasize understand1ng of the _ _a'-'-ri.....
oc.....e'"""'Ss......__ __.
-Use Active Participation, and Questioning and Feedback
strategies; point out
successes
with specific
suggestions for improvement.
-Knowledge of Results should be
continuous and is
essential to sustaining
effort
: don't let them
practice errors.

ICaut ion II G~des as feedback: [Tralner(s) Notes:

Grades are usually not
specific enough lo give adequate knowledge of re,ult,; grade, show what
the student knows; a low grade doesn't mean failure, it means the student
hasn't learned enough yet. Now refer participants to the examples on
pgs. 10-11. Direct them to fill in two more examples in the spaces provided
and answer the "needs" question. Share answers with the large group. FIii in
the transparency. l
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Knowledge of Results Cont.

-Provide them ample ____to produce quality work.
-Teach them to _ _ _ __ and _ _ _ _ _ their
own work for quality and a)Jow them to do It.
-Emphasize understanding of the _ _ _ _ _ __
-Use Active Participation, and Questioning and Feedback
strategies; point out

with specific

suggestions for Improvement.
-Knowledge of Results should be _ _ _ _ __
essential to sustaining

and Is

· don't let them

pract Ice errors.

ICautionll Grades as feedback:
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2.

Interesl = a student's interest in the le~ming task.
[Trainer(s) Notes: If a student comes lo us uninterested, that's not our fault; but if

he/she Is stlll disinterested by the end of the period/day/week. that i,a.our problem.]

Interest is not

A.

inheMnt

, but le11medt"6cQu1red

_A
. . . ~.. .'/'Si=-i
. ......,n. .~. .ll,1;.
. . .·-;,e...___the
...
leaming to the student(s).
-How does/will this content/activity apply to the
student's 1lfe? Discuss It.
Let students help you figure out how to make 1t
Interesting (needs satisfying).
-Combine what needs they are looking to fulfill with
what you are asking them to do.
-If the content/act1vlty Is not 1mmed1ately needs
satisfying, let them know when It wl 11 be.
-If you use rewards to meet needs Immediately,
Involve students In deciding what the rewards
wl 11 be (power).

B.

Novel I

unexpected

[Tralner(s) Notes: vivid.
different from what is expected; avoid all repetitive tasks.]

-Make the content activity entertaining.
-Ask students how they could learn more and/or
make it more enjoyable (power).
-Cooperative Learning works so well because
It fills students· needs of Belonging and Power.
The more you empower, the harder they work!
-(aytjon1 Don't overdo novelty to the point It
becomes distracting from the learning.
[Note to Tralner(s): Now refer participants to the examples on p. 11 Direct
them to fill In 2 more examples In the spaces provided and answer the ·needs"
Question. Share answers with the large group. Fill in the transparency. J
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2.

Inleresl = a student's interest in the learning task.
Interest is not _ _ _ __, but _ _ _ _ _ _____.
A.

_ _ _ _ _ _the learning to the student(s).
-How does/will this content/activity apply to the
student's life? Discuss it.
-Let students help you f1gure out how to make it
interesting (needs satisfying).
-Combine what needs they are looking to fulfill with
what you are asking them to do.
-If the content/activity is not immediately needs
satisfying 1 let them know when it will be.
-If you use rewards to meet needs 1mmediately
involve students in deciding what the rewards
will be (power).
1

B.

Novel, _ _ _ _ _ __
-Make the content activity entertaining.
-Ask students how they could learn more and/or
make it more enjoyable (power).
-Cooperative Learning works so well because
1t fills students· needs of Belonging and Power.
The more you empower, the harder they work!
Don't overdo novelty to the point it
becomes distracting from the learning.

-Caut1onl
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3.

Lei,,-e/otli-incem = deliberate1y raise or 1ower a
student's Leve1 of Concem about achieving the 1earning.
Students are motivated to do that which they're
COOCemed
about. (Trainer(s) Noles: The more important students
think content or an activity is. the more they will do what they're asked and the better
they will do ll.)

A. concem too high= 11nxie(~:: no energy tor teaming
B. not enough concem =
C. a

llttle orno elfod

modemte

Leve1 of Concern stimu1ates
effort to 1eam and isessent,°6/ to putting forth
effort.

(Tralner(s) Noles: Teachers may consciously raise and lower the Level of Concern
lo increase learning effort. Now refer participants lo the examples on p. 12.
Direct them lo fill in two more examples in the spaces provided. Share answers with
the large group. Fill in the transparency. Discuss coercion versus lead management.]

4.

Success = a student's

motiVit(k,n

increases
as his/her
success increases. Achievement is
positive 1y corre 1ated with student Success rate.

(Trainer(s) Notes: The more immediately needs satisfying the work is, the harder
students will work lo produce quality. Emphasize understanding of the process. I

A.

Qi4gnose
the Correct Leve 1of
Difficu1ty and Adjust it. (Trainer(s) Noles: . .. and Level of
Complexity (Bloom's Taxonomy) as well. Perform a Task Analysis.]

1.

too ecsy =_____.bf....-.....,r;.....1n. .~. . .u
. .&........._~··"-""iec..:.,1t
.
......
·.I___

2.

too hard= _ _ __ .tros.-="""-'
. . . t.=-rtJ.=-t.......it:..:;..:.,n..____
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_

_

3.

= deliberately raise or lower a
student's Level of Concern about achieving the learning.
Students are motivated to do that which they're
_ _ _ _ _ _ about.
A. concern too high= _ _ _ _ _ _ _ _ __
B. not enough concern = _ _ _ _ _ _ _ __
C. a
Level of Concern stimulates
effort to learn and is essential to putting t~vth

ellorl.

4.

Success =

mcreases
as his/her
increases. Achievement is
positively correlated with student Success rate.

A.

a student's

the Correct Level of
Difficulty and Adjust it.
1.

too easy=-- - - - - - -- - -

2.

too hard= - - -- - - - - - - -
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Success Cont.
3.

just right= expending effort/skill, having~
degree of uncert~i nt y ~bout the outcome, and ~n

average 72% chance Of SUCCeeding.

[Trainer(s) Notes:
Beginning Teacher Eyatuauon Study provides the followlng "rules of thumb"
for success rate: K-3, low achievers, highly frustrated, low motivation,
brand new/basic skllls material = 75"-93" chance of success before they
will try. 4-12, high achievers, low frustration, high motivation,
integrated/old material, non-basic skills = 601'-80" chance of success
before they will try. J

B. Your tecching skill

[Tralner(s) Notes: Use all the Principles of Learning.
Now refer participant., to the examples on pgs. 12-13. Direct them to fill in two more
examples in the spaces provided and answer the ·needs" Question. Share answers
with the large group. Fill in the overhead transparency.]

5.

feeling Tone

= The i ntema1state of the student

towcrd the
/elJ((ling en1,·'fn..,nment
feel in the learning setting.

. How students

The way~ student feels in a particular situation affects the
amount of effort she/he is willing to put forth to achieve the
le~ming.

A. Pleasant:

[Tralner(s) Notes: Creating a non-adversarial. supportive environment in
the classroom inclines the student to put for effort to learn. Such an environment creates
high probability for the student of achieving success. It reduces students' stress and makes
learning more enjoyable. Pleasant Feeling Tone is the most motivating of the three. If students
like the teacher they will do the work to satisfy their need for love (friendship). The teacher
can become part of a student's "quality world". A warm, friendly. kind and courteous
atmosphere "feels good" now, and later futnlls a need (love/friendship. J

B. Unplet1st1nt:

[Trainer(s) Notes: Unpleasant Feeling Tone also activates the learner
to put forth effort, but can have undesirable side effects. The student learns. but wants to
avoid the teacher and the content In the future. Eliminate these side effeels by returning to
Pleasant Feeling Tone as soon as the student has performed. Review the previous discussion
of coercion versus lead management.)
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Success Cont.
3.

just right= expending effort/ski 11, having a
degree of uncertainty about the outcome, and an
average 72~ ch2mce of succeeding.

B. Your teaching skill

5. _ _ _ _ _ _ _ = The internal state of the student
toward the - - - - - - - - -- - How students
feel in the le~rning setting.
The way a student feels in a particular situation affects the
amount of effort she/he is willing to put forth to achieve the
learning.

A. Pleasant:

B. Unpleasant:
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Feeling Tone Cont.
C. Neutral:

[Trainer(s) Notes: Neutral Feeling Tone is void of motivational propulsion.
It Is useful to terminate an unproductive or unpleasant situation, so as to return to Pleasant
Feeling Tones.
Awareness and applying appropriately the three Feeling Tones when needed Is the hallmark
of a teacher who is proactive concerning students' motivation, rather than reactive to
their lack of It.
Now refer participants to the examples on p. 13, etc.]

Intrinsic Motivation
/e11miag

itse 1f

is developed when the activity or
1s the reward for the effort.
=

Satisfaction comes from engt1ging in the 1eaming process.
It is
se/l'-perpet111Jting . [Trainer(s) Notes: When what teachers ask a
student to do is needs satisfying, the more he/she will want to do it and produce Quality. The
more students learn, the more satisfaction they will get, so the more they will want to learn.
They will perform because they are getting satisfaction from engaging in the activity.

-Teach students what their 5 human needs are. Explore ways
together you and they can fulfill their needs through school
and personal time. (Don't forget, you as teacher, have the same
needs!)
[Note to Tralner(s): Now refer participants

to the examples on p. 14. etc.]
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Feeling Tone Cont.
C. Neutn2l:

Intrinsic Motivation

= is developed when the activity or

_ _ _ _ itself ___the reward for the effort.

Satisfaction comes from engaging in the learning process.
ltis -----------~
-Teach students what their 5 human needs are. Explore ways
together you and they can fulf111 their needs through school
and personal time. (Don't forget, you as teacher, have the same
needs!)
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EXAMPLES OF THE VARIABLES OF MOTIVATION
A. EXTRINSIC MOTIVATION
o
o
o
o
o
o
o
o
o
o
o

Give prizes, awards, privileges
Build pride in accomplishment
M & M's
Smiling faces
Choice of activity after finishing assignment
Help children recognize good feelings about accomplishment
Give a prize to a child who completes or learns a task
Write a child's name on board
Have a party
Take picture of good citizen of week, children vote on winner
List a good citizen

0
0

? Which need(s) may be satisfied by the above examples (survival,
love/friendship/belonging, power, fun, freedom)?

1. Knowledge

or Results

o
o
o
o
o
o

Put specific comments on papers
Verbalize to child his/her good points and how he/she can improve
Have children notice good points of other children in the class
Student self-evaluation from criteria checklist
Child corrects own paper
Immediate reinforcement through self-correction or immediate
teacher check of papers (as work is in progress)
o Frequent quizzes - often self-corrected
o Testing
o Personal conferencing
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EXAMPLES OF THE VARIABLES OF MOTi VA TION
A. EXTRINSIC MOTIVATION
o G1ve prizes, awards, privileges
o Bu11d pride in accomplishment
o M & M's

o
o
o
o
o
o
o
o

Sm111ng faces
Chotce of activity after finishing assignment
Help children recognize good feelings about accomplishment
Give a prize to a child who completes or learns a task
Write a child's name on board
Have a party
Take picture of good citizen of week, children vote on winner
Ust a good citizen

0

0

? Which need(s) may be satisfied by the above examples (survival,

love/friendship/belonging, power, fun, freedom)?

1.

Know Iedge or Resu Its
o
o
o
o
o
o

Put specific comments on papers
Verbalize to child his/her good points and how he/she can Improve
Have children notice good points of other children In the class
Student self-evaluation from criteria checklist
Ch1 ld corrects own paper
Immediate reinforcement through self-correction or immediate
teacher check of papers (as work is in progress)
o Frequent quizzes - often self-corrected
o Testing
o Personal conferencing
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Knowledge of Results Cont.
o Immediate feedback
o Student charted progress reports in specific areas and ski I ls
0

0

? Which need(s) may be satisfied by· the above examples (survival,
love/friendsh1p/belonging, power, fun, freedom)?

2. Interest
o
o
o
o
o
o
o
o
o
o
o
o
o
o
o
o
o

o
o

Use raisins in math activities and eat the raisins afterward
Bring in objects of different colors to help focus on the learning
Put a surprise message on a ditto
Use another color chalk on the board
Use cartoon characters
Audio visual aids
Use students· names in story problems
Use anything that makes the learning vivid
Room environment: exhibits, bulletin boards
Manipulative materials
Wide variety of activities and facts: e.g. centers, listening posts,
f11m strips, plays
Field Trips
Humorous illustrations to increase interest in the topic - change of
pace
Variety of activities that tap the interest of students
Change seating, desks, presentation method, input
Look into students' outside interests
Find strengths of students and capitalize on them
Color, pictures (visual input)
Student leaning contracts - given options, they choose project

0

0

? Wh1ch need(s) may be sat1sf1ed by the above examples (survival,
love/fr1endsh1p/belong1ng, power, fun, freedom)?
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Knowledge of Results Cont.
o Immediate feedback
o Student charted progress reports in specific areas and skills
0
0

? Which need(s) may be satisfied by the above examples (survival,
love/friendship/belonging, power, fun, freedom)?

2. Interest
o
o
o
o
o
o
o
o
o
o
o
o
o
o
o
o
o
o
o

Use ra1sins in math activities and eat the ra1slns afterward
Bring In objects of different colors to help focus on the learning
Put a surprise message on a ditto
Use another color chalk on the board
Use cartoon characters
Aud1o v1sual a1ds
Use students· names in story problems
Use anything that makes the learning vivid
Room environment: exh1bits, bulletin boards
Manipulative materials
Wide variety of activities and facts: e.g. centers, I lstening posts,
f11m strips, plays
Field Trips
Humorous illustrations to increase interest in the topic - change of
pace
Variety of activities that tap the Interest of students
Change seating, desks, presentation method, Input
Look into students' outside interests
Find strengths of students and capltallze on them
Color, pictures (visual Input)
Student leaning contracts - given options, they choose project

0
0

? Wh1ch need(s) may be sat1sf1ed by the above examples (survival,
love/friendship/belonging, power, fun, freedom)?
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J.

Level
o
o
o
o
o
o
o
o
o
o
o
o
o
o
o
o
o
o
o

or concern

"I'll check papers 1n five minutes."
"Write the answer on the board."
"Read a paragraph and I'll call on you in five minutes."
"Take out a pencil for a test."
Lower anxiety for spelling by giving short tests more often
Finished seat work becomes a passport to some desirable activity
Take away a privilege if work not completed
Announce that you will test them
"I'll help you with the first part, and then I'll come back to see how
you're do1ng."
"I saw what a good job you dld in spelling yesterday; I know you
wi II do well again today."
"This paper wil I be signed by your parents."
"I w i 11 check your paper"
Test or quiz
Ora 1report
Time llm1t
Expulsion from the group
"A11 papers w111 be d1splayed"
Team competlt1on
Eye contact

0
0

[Nole lo Trainer(s): Discuss/relate Coercion versus lead Management lo level of Concern.]

4.

success
o
o
o
o

Diagnose carefully
Adjust the level of diff1culty
Gear quantity of work to their level
Performance level
a. Tell a child she/he has done a good Job at things he/she tr1es
b. Move child 1nto different reading level
o Gear work to their Ieve I
o Be aware of physical and health factors
o Correct diagnosis and matching activities
12-T

3.

Level of concern
o
o
o
o
o
o
o
o
o
o
o
o
o
o
o
o
o
o
o

"I'll check papers in five minutes."
"Write the answer on the board."
"Read a paragraph and I'll call on you in five minutes."
"Take out a pencil for a test."
Lower anxiety for spelling by giving short tests more often
Finished seat work becomes a passport to some desirable activity
Take away a privilege if work not completed
Announce that you will test them
''I'll help you with the first part, and then I'll come back to see how
you're doing."
"I saw what a good job you did in spelling yesterday; I know you
will do well again today."
"This paper will be signed by your parents."
"I w i 11 check your paper"
Test or quiz
Ora I report
Time limit
Expulsion from the group
"All papers will be displayed"
Team competition
Eye contact

0
0

4.

success
o
o
o
o

Diagnose carefully
Adjust the level of difficulty
Gear quantity of work to their level
Performance level
a. Tell a child she/he has done a good job at things he/she tries
b. Move child Into different reading level
o Gear work to their level
o Be aware of physical and health factors
o Correct diagnosis and matching activities
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Success Cont.
o
o
o
o

Recognition of success (accentuate the positive)
Grade by marking number correct rather than number incorrect
Display completed work
Give students a chance to perform

0
0

? Wh1ch need(s) may be satisfied by the above examples (survival,
love/fr1endsh1p/belong1ng, power, fun, freedom)?

s. Feet tng Jone
o "You follow d1rectlons so well!"
0 "Thank you for picking up the paper."
"You can be proud of yourself"
o "The boys are standing nicely."
0 "You were very polite when the phone rang."
"Give yourself a pat·
o "Your desks are so neat."
o Put names on board of good workers
o Body language (smile or frown from teacher)
o Give praise or compliments
o W1thhold pra1se or compliments
o Smile, pat, physical reassurance
o Statement of teacher's displeasure
o Encouraging words
o Pleasant vo1ce
o Unpleasant voice
o Awareness and attention to individuals (greetings)
o Room environment
o Eye contact with pleasant facial expression/or with unpleasant
fac1al expression
o Positive expectations
0

0

? Which need(s) may be sat1sf1ed by the above examples (survival,
love/friendship/belonging, power, fun, freedom)?
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Success Cont.
o
o
o
o

Recognition of success (accentuate the positive)
Grade by marking number correct rather than number incorrect
D1splay completed work
G1ve students a chance to perform

0
0

? Which need(s) may be satisfied by the above examples (survival,
love/friendship/belonging, power, fun, freedom)?

5. Feeling Tone
o "You follow directions so well!"
0 "Thank you for picking up the paper."
"You can be proud of yourself"
o "The boys are standing nicely."
o "You were very polite when the phone rang." "Give yourself a pat"
o "Your desks are so neat."
o Put names on board of good workers
o Body language (smile or frown from teacher)
o Give praise or compliments
o W1thhold praise or compl1ments
o Smile, pat, physical reassurance
o Statement of teacher's d1spleasure
o Encourag1ng words
o Pleasant vo1ce
o Unpleasant voice
o Awareness and attent1on to ind1v1duals (greetings)
o Room environment
o Eye contact w1th pleasant facial expression/or with unpleasant
facial expression
o Positive expectations
0
0

? Which need(s) may be satisfied by the above examples (survival,
love/friendsh1p/belong1ng, power, fun, freedom)?
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B. INTRINSIC MOTi VAT ION
o
o
o
o
o

Pure enjoyment of the activity
Enjoyment of learntng for learning's sake
Use of free choice activities during free time
Individual projects of student's choice
Teacher building pride in accomplishment of task - "I'll bet you're
very proud of yourself!"
o Teacher helping ch11dren recognize good feelings about
accomplishment
o Allowtng students to see that mistakes are occasions for learning -they don't have to be perfect all of the time!
0
0

? Which need(s) may be satisf1ed by the above examples (survival,

love/friendship, power, fun, freedom)?
(Note to Trainer(s): More examples of Extrinsic Motivation Variables and Intrinsic Motivation
examples may be found on pgs. 36 and 39-40 in Improved instruction, (Hunter. 1987). Discuss
how the appropriate and effective use of Extrinsic Motivation can lead to intrinsic Motivation.]
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B. INTRINSIC MOTIVATION

o
o
o
o
o

Pure enjoyment of the act1v1ty
Enjoyment of learning for learning's sake
Use of free choice activities during free time
Individual projects of student's choice
Teacher building pride in accomplishment of task - "I'll bet you're
very proud of yourself!"
o Teacher help1ng ch11dren recognize good feelings about
accomplishment
o A11ow1ng students to see that mistakes are occasions for learning -they don't have to be perfect all of the t1mel
0
0

1 Which need(s) may be satisfied by the above examples <survival,
love/friendship, power, fun, freedom)?
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[Note to Trainer(s): Allow participants ample time to complete the worksheet in pairs. They may
refer to their notes. Correct and discuss answers thoroughly .1

MOTIVATION WORKSHEET
Label each statement us1ng one of the factors that affect motlvat1on:
KR=Knowledge of Results, !=Interest, LC=Level of Concern, S=Success, FT=Fee11ng Tone

LC

2.

I

Put a surprise message on a ditto.

3.

s

Adjust the level of difficulty.

4.

//FT

5.

//5

6.

L/C

Humor
Variety of free choice act1vit1es
"Thls won't affect your grade."

7.

F[IS/KR

8.

5/LC

"Thls whole list of words look like a lot to learn, but if
you work on Just a few of the words each day, you'll
know them all by Friday."

9.

LC

"We'll come back to it later to see if you remember."

10.

)

"I'll check you paper in five minutes."

1.

l{/i/FT/S

"Your ideas are good; now can you rewr1te it so it is
easier to read."

"Your surprise ending made your story Just great."
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MOTi VA TION WORKSHEET
Label each statement using one of the factors that affect motivation:
KR=Knowledge of Results, !=Interest, LC=Level of Concern, S=Success, FT=Feeltng Tone

1.

"I'll check you paper 1n f1ve minutes."

2.

Put a surprise message on a ditto.

3.

Adjust the level of d1ff1culty.

4.

Humor

5.

Variety of free choice activities

6.

"Th1s won't affect your grade."

7.

"Your 1deas are good; now can you rewrite It so 1t 1s
eas1er to read."

8.

"This whole list of words look like a lot to learn, but if
you work on just a few of the words each day, you'll
know them all by Friday."

9.

"We'll come back to 1t later to see 1f you remember."

10 .

"Your surprise end1ng made your story Just great."
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Choose the best answer.
1. When you dismiss class members individually (at the time for going
home) by requiring each to give the correct answer to a multiplication
fact, you are manipulating the motivational variable of:

a.
b.

0

Success
Knowledge of Results
Leve 1of Concern

d.
e.

Interest
Feeling Tone

[ ·c· best iin!lwer, 'B· or ·o· ok 1

2. The teacher decides to tally on the board the number of t1mes the class
can foil ow instructions without unnecessary questions as we 11 as the
number of times unnecessary questions are asked. To increase the
motivation to listen carefully, she is manipulating the variable of:

a.
b.
C.

@

Success
Interest
Feeling Tone

e.

Knowledge of Results
Leve 1 of Concern

l'D' best answer, 'B', 'C' or 'E' okl

3. Jim has great difficulty in handwriting and never works to improve it.
Poor motivation would probably result from his Jack of:

a.
b.
C.

Interest
Knowledge of Results
Feeling Tone

d.

@

Leve 1 of Concern
Success

4. Modern education states that one of the most important outcomes of
schooling is the development of a zest for learning. This objective is
based on the motivational influence of:

a.
b.
C.

Cl)

Feeling Tone
Success
Knowledge of Results

e.
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Intrinsic Motivation
Leve 1of Concern

Choose the best answer.
1. When you dismiss class members ind1vidually (at the time for go1ng
home) by requiring each to give the correct answer to a multiplication
fact, you are manipulating the motivational variable of:

a.
b.
C

d.
e.

Success
Knowledge of Results
Level of Concern

Interest
Fee11ng Tone

2. The teacher decides to tally on the board the number of t1mes the class
can follow instructions without unnecessary questions as well as the
number of times unnecessary questions are asked. To increase the
motivation to listen carefully, she is manipulat1ng the var1able of:

a.
b.
C.

Success
Interest
Feeling Tone

d.
e.

Knowledge of Results
Leve I of Concern

3. J1m has great difficulty in handwriting and never works to improve it.
Poor motivation would probably result from his lack of:

a.
b.
C.

d.
e.

Interest
Knowledge of Results
Feeling Tone

Leve 1of Concern
Success

4. Modern educat1on states that one of the most 1mportant outcomes of
schooling is the development of a zest for learning. This objective is
based on the mot1vational influence of:

a.
b.
C.

Feel1ng Tone
Success
Knowledge of Results

d.
e.
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Intrinsic Motivation
Leve I of Concern

5. Paul avo1ds all phys1cal education because he is afraid of being hit by a
ball. He does not throw or catch well. What will probably be the most
effective technique to increase his motivation?
a.
b.
c.

@
e.

assure him that playing ball is fun
get the other children to help him
let him know the importance of participation in games
teach him to throw and catch
be sure he is successful in other parts of the day

6. When you put the easiest questions at the beginning of the test,
progress to questions of average difficulty, and finish with the hardest
questions, you are manipulating the motivational variable of:

a.

®
C.

)

d.
e.

Leve 1of Concern
Success
Interest

Knowledge of Results
Feeling Tone

(Hunter, 1988)

7. You have succeeded in creating a classroom where students feel free
to take risks without fear. You have manipulated the motivational
variable of:

a.

@

Knowledge of Results
Feel1ng Tone

C.

d.

Extrinsic Motivat1on
Interest

8. You bring I 1ve snakes Into the room to a1d in the teaching of a rep ti le
unit. You have manipulated the motivational variable of:

a.
b.

©

Feeling Tone
Success

d.

17-T

Interest
Knowledge of Results

5. Paul avoids all physical education because he is afraid of being hit by a
ball. He does not throw or catch well. What will probably be the most
effective technique to increase his motivation?
a.
b.
c.
d.
e.

assure h1m that playing ball ls fun
get the other children to help him
let him know the importance of partic1pation in games
teach him to throw and catch
be sure he ls successful in other parts of the day

6. When you put the easiest questions at the beginning of the test,

progress to questions of average difficulty, and finish with the hardest
questions, you are manipulating the motivational variable of:

a.
b.
C.

Level of Concern
Success
Interest

d.
e.

Knowledge of Results
Feeling Tone

(Hunter, 1988)

7. You have succeeded in creating a classroom where students feel free
to take risks without fear. You have manipulated the motivational
variable of:

a.
b.

Knowledge of Results
Feeling Tone

C.
d.

Extrinsic Motivation
Interest

8. You bring live snakes into the room to aid 1n the teaching of a rept11e
un1t. You have manipulated the motivational var1able of:

a.
b.

Feeling Tone
Success

C.

d.
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Interest
Knowledge of Results

9. You allow students a cho1ce of act1vity after they've finished their
assignment. You have manipulated the motivational var1able of:
c.

a. Intrinsic Motivation
b. Knowledge of Results

@
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Feeling Tone
Extrinsic Motivation

9. You allow students a choice of act1v1ty after they've f1n1shed the1r
assignment. You have manipulated the motivational variable of:

a. lntr1ns1c Motivation
b. Knowledge of Results

C.

d.

,, )
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Feeling Tone
Extr1ns1c Mot1vat1on

[Note to Tralner(s): Allow participants at least 15 minutes to respond indlvldually, and another 15
minutes to share their responses with a small group. Then call for and record groups' responses on
the overhead transparency. l

CLOSURE: MOTIVATION
1. What is meant by Extrinsic Motivation?

2. What is meant by Intrinsic Motivation?

3. List and define the 5 variables of Extrinsic Motivation.

4. What are the 5 Basic Needs we continually strive to satisfy?

5. Which variable of Motivation were you regularly using before
today's workshop (see your answer to '2, p. 1 )?

6. Which variables of Motivation will you phm to use in the
coming months? or refine the use of? Why?

7. List some needs-satisfying ways you can plan lessons and
conduct your c1assroom.
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CLOSURE: MOTIVATION
1. Whet is meant by Extrinsic Motivetion?

2. Whet is meent by Intrinsic Motivetion7

3. List and define the 5 variables of Extrinsic Motivation

4. Whet are the 5 Basic Needs we continually strive to satisfy?

5. Which variable of Motivation were you regularly using before
today's workshop (see your answer to 12, p. 1 )?

6. Which vz:1riz:ibles of Motivl:ltion will you phm to use in the
coming months? or refine the use of? Why?

7. List some needs-satisfying ways you can phm lessons and
conduct your classroom.
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[Note to Trainer(s): This log should be reproduced and used for f2.w: peer observations and conferences
by participants before next session. They may be turned in lo you at the following session.)

PEER OBSERVATION/DISCUSSION LOG:
MOTIVATION
Teacher's Name: - - -- - -- -- -- - - - -- - -Peer(s): - - - - - - -- -- -- -- - -- - - Date Taught: _ __ __ ___ Date Discussed: _ __ _ __
Questions to consider observe/consider:
1. What variables of Motivation were manipulated deliberately?
2. What student needs were satisfied?
3. Was student motivation affected?
4. If student motivation was positively affected, cite evidence.
5. What teacher needs were satisfied?
What was observed/shared by
my peer coach(es) about my
lesson:

What I (teacher) observed/analyzed:
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PEER OBSERVATION/DISCUSSION LOG:
MOTIVATION
Teacher's Name: - - - - - - - -- - - - - - - - - Peer(s): - - - - - - - - - - - - -- - -- - - Date Taught: _ _ _ _ _ _ _ Date Discussed: _ _ _ _ __
Questions to consider observe/consider:
1. What variables of Motivation were manipulated deliberately?
2. What student needs were satisfied?
3. Was student motivation affected?
4. If student motivation was positively affected, cite evidence.
5. What teacher needs were satisfied?
What I (teacher) observed/analyzed:

What was observed/shared by
my peer coach( es) about my
lesson:
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Self-Analysis and Future Plans: - - - - - - - - - - - - - -
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Self-Analysts and Future Plans: - - - - - - - - - - - - - -
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[Note to Tralner{s): This evaluation form should be filled out and turned In by all participants before
leaving and used to help you evaluate the effectiveness of the training.]

Date:

MOTIVATION
Session Evaluation

Grade Level:
Name (optional):
Vague

Clear

1. To what degree were the
object1ves clear?

5

4

3

2

Fully

2. To what degree were the
objectives met?

5

Little

4

3

Involved

3. To what degree were you
actively Involved?

5

Uninvolved

4

3

5

2
M1n1mum

Maximum

4. To what degree would you
rate your effort as a learner?

2

4

3

2

5. What were the three most useful or relevant concepts presented today?
(May be review/reinforcement, or new learning for you.)

6. What I would like more of is: - - - - - - - - - - - - - -

22-T

Date:

MOTIVATION
Session Evaluation

Grade Level:
Name (opttonal):
Vague

Clear

1. To what degree were the

objectives clear?

5

4

3

2
L1ttle

Fully

2. To what degree were the
objectives met?

5

4

3

Uninvolved

Involved

3. To what degree were you
acttvely 1nvolved?

5

4

3

5

2
Minimum

Maximum

4. To what degree would you
rate your effort as a learner?

2

4

3

2

5. What were the three most useful or relevant concepts presented today?
(May be review/reinforcement, or new learning for you.)

6. What I would like more of 1s: - - - - - - - - - - - - --
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7. What I would change is: _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

8. Overall rating of session:

Outstanding

Good

Aver~

Fair

Poor

5

4

3

2

1
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7. What I wou1d change is: - -- - - - - - - - - -- - -

8. Overa11 rating of session:

Outstanding

Gooo

Aver~

Fair

Poor

5

4

3

2

1
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CHAPTER 5
Summary, Conclusions and Reconmendatlons

Synmacv
The purpose of this proJect was to design and
deve1op an inservlce trainers' manua1 to guide the
delivery of a teacher training session on student
motivation theory and practical application techniques
for K-12 teachers.
It was anticipated that this project would become
a part of the ACCEL staff deve1opment course current1y
offered in the West Va] ley School District, Yakima, WA.

conclusions
Conclusions reached as a result of this project
were:
1.

Comprehensive, effective staff development
programs do posltlve]y affect student
achievement and contribute to lasting change
within a school or district.

30
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2.

Lack of student motivation ls a real problem
facing today/s teachers and schools.

Research

and programs on student motivation theory and
application techniques do exist that teachers
need to be inservlced on in order to deal with

this problem.
3.

Using the combined theories and research of
Dr. Hunter and Dr. Glasser as part of a
comprehensive, properly handled staff
development program can educate teachers how
to more effectively deal with the problem of
student motivation.

Recormnendatlons
As a result of this project the following
recommendations have been suggested:
1.

A comprehensive, effective staff development
program should be an essential component in
any plan to positively affect student
achievement and bring about lasting change
within a school or district.

2.

Teachers should be inservlced on research
based motivation theory and practical
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application techniques so they can deal
effectively with the problem of student
motivation.
3.

The West Valley School District should adopt
this training manual using the combined
theories and research of Dr. Hunter and Dr.
Glasser as part of its existing staff
development offering to enable district
teachers to more effectively deal with the
problem of student motivation.

4.

It is further recommended that this study be
reviewed by any district wishing to implement
staff development training on student
motivation, however, If used elsewhere it
should become a part of a comprehensive staff
development program as it was not intended,
nor designed as a "one-shot" workshop.
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